TAEASSDrwnde advanced assessment

practice







TAEASS501 Provide advanced assessment practice
Learning Guide

@Iﬂ of Contents

! Provide advanced assessment practice. . 1
Applk,,a/ - oundation SKills ... 2
Cnmpé(/a:v PN ced Assessment 4

Interpreting k rsment Information 9

Companion Vo s e 13

CDmpDr‘IEH’[S\‘ T Package 15

Dimensions of C\\\ x
NS iti

Roles and respo

The Principles of Assesy @ _________________________________________________________________________________________ 23
Rules of Evidence...... L 4

Continuous imprwement________\ _____

/ ......................................................................... 35

© Sandy Welton May 2016
TAEASS501 Advanced assessment practice_LG_V1.0 Page 1



TAEASS501 Provide advanced assessment practice
Learning Guide

part () e

Tra|n|n§(’

‘/_,dr‘catlon (RTO)
It applies 0 e%.,.lp"ced assessors who provide leadership, or guidance to others, who
conduct assessgfZnts for an RTO.

Elements of \,J\etency

There are 4 elements otency in this unit.

They are:
1. Develop and extend assess ~gPexpertise
2. Practise assessment

3. Lead and influence other as sors
4. Evaluate and improve asses "’It ‘,roaches
Evidence of Com petency

In order to demonstrate your competency, you wikgh=ed to provide evidence. This is the
Performance Evidence for the unit:

Performance Evidence
The candidate must show evidence of the ablllty to co ) tasks outlined in the elements
and performance criteria of this unit, including:

PE 1. undertaking the assessment of at least 20 |nd|V|duaI ndidates, against at least
one unit of competency

PE 2. assessing against a total of at least 50 units of co ncv from training

candidates and units that add up to 50.

packages or accredited courses. This total may bei/n&m.of combinations of

PE 3. accurately documenting the outcomes of all assessm undaken

PE 4. leading the assessment of a group or team of assessors, gsiSwng of at least
three individuals, and demonstrating how that leadership ﬁas led to improved
processes and outcomes

=
PE 5. critically reviewing the assessment processes, and the approa{ es t¥en in these

assessments, and proposing changes to improve both process 6:omes.
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%
The Lead Assessor
*

ation of Foundation Skills

Professional
% .
§- Development
(self)

Change l Professional

| v T Development

(others)

Improvement -
practices)

p
Continuous ( / . b ‘ H?:l:?gjld I
| (/___ . :

Lead validation | ' Expert
& moderation Sessor

This unit of competency lists the Foundation Skills&.m: you must demonstrate. The

descriptions will help explain the focus of the unit. The cogg#:nts column analyses the skill
descriptions. N\

Skill Description Com
Learning Uses ideas in current research to o
reflect on the performance of self and | e ' ‘
others to seek opportunities for o Professice /d&elopment
learning, development, and the . Developmént of others
extension of experience and practice
Reading Sources and analyses information
from a range of sources
Writing Documents professional development
needs and information required to
implement improvements o
professional developme® |
Oral Participates in and leads discussions, |e Leadership of others in 7
Communication |with individuals and groups, in order to assessment practices ,
extend thinking about assessment, to |e  Promoting continuous L\ 4
explore ideas and to find ways of improvement in assessment
improving assessment practice. practices
e Leading validation and moderation
© Sandy Welton May 2016
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Description Comments

Formally reflects on own and others’ |e Self-assessment and evaluation of
performance as an integral part of performance

planning for learning and development | e Actively seeking feedback on
Takes responsibility for the practice performance to continuously

and the demonstration of high improve assessment practices
:tandards of ethical practice e Facilitating self-assessment and
providing feedback to others on

assessment performance
e Maintain high ethical standards
Interact with \Recoor"ses the importance of building |e Is a role model for other
a

others ting role modelling and assessors in terms of expertise
von with others to achieve and ethical standards
jOI wutcomes and effective group e Promotes good relationships,
interactios teamwork and organisational
{ objectives and standards
Get the work Organisxr X aacording to defined |e  Plans and organises work for self
done requirements g responsibility for and others
decisions and s gicing tasks to e Establishes and gains agreement
achieve effici 71es on criteria for measuring
Uses analytical Zesses in routine standards of assessment practice
and non-routine%éanon/ yathering  |e  Actively consults others both
information, and identifySesad within and outside the RTO to
evaluating options fon®provement promote continuous improvement
against agreed criteria and manage change

drawing on the diverse perspeyives of
others to gain insights into current
practice and ideas for change

Seeks new ideas and oppoxities,
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knpetency Based Assessment

« 2
Z )
ympetency Based Assessr
¢
i @ Can do the Job

. nt (NYC)

[

. efer‘.
; ’ Stated in the Unit

of Competency

;‘/ A At the AQF level

A\ v
_ @@

Vocational Education as a com peteng-oaseﬂ system

Assessment under the Australian VET system is the wa} f
knowledge are given recognition by issuing a nationally r

o @qualification.
Although training is an integral part of VET, assessment hasL.o\ ost emphasis.
Assessment is the method by which an individual's competence is _zgfa$nised, no matter
how, when or where they attained the skills and knowledge. L\
The VET system must be client focused and flexible. If an individu é%htained the
requisite skills and knowledge through their work and life experience, conduct
assessment through a process of Recognition of Prior Learning (RPL). Thj cognition

of Current Competency (RCC). If an individual already holds a supersed
competency which is equivalent to the current unit, they are entitled to Cre

gFch an individual's skills and

2P\ (CT).

N

A\
This differentiates VET from the education system (school and university). Educa r}/
curriculum based. There is no recognition of current competency. If an individual v g,
attain an educational qualification, then they must attend the course. The only exc€ption is
where they are given credit because they hold a prior qualification or partial qualification. In
this case, they may not be required to attend the full course.

A qualified assessor is responsible for determining whether an individual should attend all,
part or none of the training. This is why the first step in VET must be a Training Needs
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Q\ }\ sis. Each applicant needs to be assessed to determine their current level of skills and
_len?*'we so that the learning pathway (if any) can be tailored to their needs.

If we look %lrpose of VET, we can understand the principles that underpin a
competen®y DNP approach to assessment.

Our role in VENQS to sunport individuals to be able to perform satisfactorily in a specific work
role or type of va®k then to confirm they are competent. An educational qualification
will assist an em determine whether an individual has certain abilities and
knowledge. A VETA®:alification should confirm that the individual is able to perform to a

satisfactory standard in Ie —i.e. “competent”.
Australian enterprise an&\, vsigdepends upon the quality of its workforce. Vocational

qualifications support almoc\*r{ area of enterprise and industry. You have only to look on

<

www.training.gov.au at the nu ad variety of Training Packages to see the broad scope
and essential nature of VET i [

yalia.

This places an enormous respoéuilit)/.nnn VET assessors. You could say that our role is
fundamental to Australia’s economiggrvivai in this highly competitive, global,
technologically changing market place.

Employers must be able to rely on the quali§of VET assessment. When they look at a
Certificate or Statement of Attainment, this shouldgiccurately describe the individual's
competency. Inaccurate assessment is a breg \e RTO Standards. Since the
Standards are a legislative instrument, inaccu\ ysessment is an offence in law.

There has been recent discussion about Whetherttﬁ “competent” is really accurate and
whether the term “capable” is a more appropriate mption. Does a certificate indicate that
an individual is capable of doing the job or is competent to g#.he job?

\
An employer should expect that the individual is competer{ Jrlmurse they will still need to

learn the organisation’s culture, structure, policies and proce, ' ver time. However, in all
other respects they should be competent. & R

Discussion of competence versus capability brings up the subjectgPwh®her, as assessors,
we are confirming that an individual has attained just the skills an knowledge (capable) or

whether they are also motivated to perform at the required standard. Az 2SSOrS, we
cannot opt out of responsibility in this way. We assess individuals for {feir k¥owledge, skills

and motivation. This is clear from the AQF.
See the graphic below. Notice in particular the application of knowledge a@ This

cannot be demonstrated by a candidate who is unmotivated. @
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@ple: AQF Diploma Level
t A
iy Graduates at this level will have specialised knowledge and skills for

\'\' skilled/paraprofessional work and/or further learning
i

Graduates at this level will have technical and theoretical knowledge in a

A
(& specific area or a broad field of work and learning

L

Skills ~raduates at this level will have a broad range of cognitive, technical and
\munication skills to select and apply methods and technologies to:

2F level 5 criteria

2albynalyse information to complete a range of activities

R provide and transmit solutions to sometimes complex problems
( prapzmit information and skills to others
Gra

Application of X‘es a:j level will apply knowledge and skills to demonstrate
knowledge and autonovy, juf¥=caant and defined responsibility in known or changing
skills contexts a@ZWithin broad but established parameters

\

Competency standards as the bak Yaualifications

VET assessment is criterion referenced. The crite( @ »n which we base our judgement of
competency is the unit of competency, in the contexter the gualification and AQF level.

Assessors use assessment tools, either for a learning a®
Assessment tools comprise a number of instruments that
assessor through the assessment process.

gPsment pathway or RPL.
yacameih the candidate and the

The RTO Standards require assessment tools to be validated. r%y they are
purchased from an external source rather than developed in-houg¢® no'it is the RTO’s
responsibility to ensure that they meet the requirements of the competency standard. As a
lead assessor, you may need to manage the validation process. g&nl

Even when an assessment tool has been validated, this does not excu 7 ors from
reading the actual competency standard. The assessment judgement is ainst the

requirements of a unit of competency — not the requirements of the tool.

All assessors should hold, at the minimum, the assessor skill set from the TAE Cégxl
Even when they hold the full TAE Cert IV, many assessors lack expertise in analys%
requirements of a unit of competency. As a lead assessor, you need to share yous®xpertise
with your colleagues. You may hold professional development sessions with your
colleagues to enhance their knowledge of how to interpret the wording in units of
competency and validate assessment tools.
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@ }\arion referenced as distinct from norm-referenced

A%V)ned above, VET is a criterion referenced system, with the criterion being the unit of
micgfP:

%
, gr:' des in VET. Grading is a process by which the performance of an individual

(student)® ted in comparison with the performance of the group as a whole (the
norm). No\m\ Yreaced assessment is more common in the education system. However,

f 1 5 http://edglossarygPaorm-referenced-test/.
If this URL is n accessible, try a Google search on the subject. Thereis a
wealth of useful 1

Reporting of competen@;‘:d assessment
ol —

Recording the assessment decisi®!

ASQA has published a Guide to Developiﬁ\f\ssessment Tools:
www.asga.gov.au/verve/ resources/Guide developing assessment tools.pdf

Clause 5 of the Guide relates to recording an g and states:

student assessment items for each learner f i0d of six months from the

date on which the judgement of competence fortne leagner was made. You must
also retain sufficient data to be able to reissue AQE
for a period of 30 years. N

In recording evidence of assessment, assessors and | 1eed to be
informed of the administration, recording and reporting ehQnts related to
that assessment tool. A

A\
Where possible retain the actual piece(s) of work completed by theZaarner. The

completed evidence criteria may be sufficient where it is not posg:? retain
o

“You must securely retain—and produce in fg @ uired at audit—all completed

ification documentation

the student’s actual work. However, you must ensure that the re vidence
has enough detail to demonstrate the judgement made of the learner
performance against the standard required. k

Each assessment tool should require an assessor to provide feedback t¢”

learner, both where competency has been demonstrated and where further /
evidence is required. Providing feedback shows fairness in the assessment

process and allows a learner to understand why a result was awarded. N\

Every RTO has its own internal processes and procedures to manage
administration, recording and reporting requirements. Your assessment tools
must be designed to comply with these processes.”

© Sandy Welton May 2016
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\\ 1 assessor, this means they must document their assessment judgement carefully.
rpf‘“rd of assessment should demonstrate not just WHAT the judgement was, but HOW
?ment was made.

In ortig comply with the RTO Standards, an RTO must have a systematic process of
validati@® ,qst assessment tools but also a random sample of assessment judgements.
This can\ rivgPNerformed where the assessor has documented sufficient information for
other asse®” review, so as to determine whether they would have made the same
judgement or'm\fm\

Reporting to \ -

Australian Vocatio \ ducation and Training Management Information Statistical Standard
(AVETMISS) for VE prov""%ls the data standard for the National VET Provider

Collection. This Stand @ 's the requirements for providing nationally consistent data
on VET students and c& azorenticeships and trainees and VET in schools.

Every RTO must submit detl )Jorts on a regular basis. There are various software
applications (databases) that (#71 Lgf%sed as Student Management Systems and are

AVETMISS compliant for the px)se o/f reporting.
This data is analysed and reporte bﬁational Centre for Vocational Education

Research (NCVER), which communitates the results of research and statistics about VET
nationally.

The Australian Government has establishc& reguirement for each student or trainee to
have a Unique Student Identifier (USI). This wik \v the individual throughout their
education and training so that a complete rec eir progress and achievements is
retained on a central database.

Your RTO will have an internal system for ensurin@evant data is collected, maintained
and reported. From an assessor’s point of view, this meansgnsuring that they are aware of
the RTO’s system and submit results of assessment pror‘ g7 ¥ to the administration

personnel.
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@rpreting Assessment Information

MAPPING the Assessment
4

,/L J

\@ Unit of Competency
W

S\ Y * Performance Criteria

!@fuundatiun Skills

“ ment Requirements

— ... e Perormance Evidence

¢ Knuwh&\'{e Evidence
Interpreting the unit of competency @

As you know, units of competency comprise two docum@
e the unit

e assessment requirements

O,
The unit contains: \A
Code and title The unit code is unique and must always be cgl. The title is
not necessarily unique. ‘ /1

Modification history This identifies the release number (version) and ‘ning
Package which contains the unit

Bt

Application The application of the unit should always be read. gibNa
overview of the focus of the unit and the type of job role it a/‘lies
S

For instance, this unit TAEASS501 applies to experienced
assessors who provide leadership, or guidance to others, who
conduct assessments for an RTO.

If there are any licensing requirements, this may be stated in the
Application or under a separate heading

© Sandy Welton May 2016
TAEASS501 Advanced assessment practice_LG_V1.0 Page 9



TAEASS501 Provide advanced assessment practice

Learning Guide

\ D
\
\, lt Sp"tOI’

Perfor

This is an optional heading. For instance, TAEASS501 is stated
as “assessment sector”

The elements are overall headings, described as “essential
outcomes”.

Performance Criteria (PC) clarify in detail the performance needed
to demonstrate competency.

We map assessments to each PC. Generally speaking, we

\to confirm repeatability of performance.

\ would need to see each PC demonstrated more than once in order
\<\: It is essential to carefully read and analyse each PC and be sure

Foundation Skills

Unit Mapping
Information

A%\ aspect is covered. Sometimes an assessment activity will
'n part of a PC. For instance, TAEASS501:

5calrce and access opportunities to extend assessment
Ace and expertise and incorporate this new knowledge and
JWn assessment practice”

%y to conduct research and seek opportunities to extend
your asgassmMt experience is one part of the PC that you need to
demonstratezaan you need to demonstrate incorporating it into
your own &®s€sSment practice.

These are the sk\s described in the Australian Core Skills
Framework (ACSK®and the Core Skills for Work Framework
(CStw).

Hopefully, the unit (\m 2tency will provide a list of the
foundation skills to be*uerz rated and a description of how the
foundation skill applies t @ nance. TAEASS501 provides a
table which is mapped to Cs.

Other units of competency are g% vague. They may have a
statement such as \

“Foundation skills essential to pc$PIgmyce are explicit in the
performance criteria of this unit of ancy.”
In this case, you would need to analySe eathof the PCs and

determine the relevant foundation skills zFZA®w they are to be
applied. It is recommended to always fap the assessment to

FS
Q
N\
This information will identify whether a candidat @ essment is
entitled to Credit Transfer. k
For instance, in the case of TAEASS501, TAEASS5¢~ vide
advanced assessment practice is stated as an equivale y :

Therefore, a candidate holding TAEASS501A is entitled tg
transfer. A\

The assessment requirements document contains:

Modification history

The same information as in the unit document
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o

In the previous Training Package format, this was known as
Critical Aspects of Evidence.

In order to meet the Rules of Evidence, all of the PE must be
provided and recorded. There are no exceptions — regardless of
whether the candidate is undertaking a learning and assessment
pathway or RPL.

You will usually find the PE and PC have a strong correlation. PC
is what must be demonstrated. PE is what must be provided and
recorded as evidence.

In certain units (for instance TAEASS501) the PE will state a
specific number of times performance must be demonstrated. The
PE for this unit includes a requirement to provide evidence of:

k \dertaking the assessment of at least 20 individual

Knowledge Evidence
(KE)

yazalidates, against at least one unit of competency

‘ez®ing against a total of at least 50 units of competency
g’ 7 izgning packages or accredited courses. This total may

Zde up of combinations of candidates and units that add
u& 50. /

Often, the\" mermance Evidence states:
Note: If a specific volume or frequency is not stated, then evidence

must be provid% least once.
The assessment must a2 mapped to PE.
In order to meet thf Evidence, there must be hard

evidence that the canthuzz s demonstrated all of the KE. None
can be omitted, even if t ledge is not really relevant to the

candidate’s context of w

KE may be stated in a way thaig
a presentation or a report. Fove
and apply risk management pro

<55
To complete the unit requirementsmd effectively, the
b

individual must:

e outline techniques for identifying anggf7an®ating risks

e outline organisational policies, proc%dures or processes for risk
management 5

e give examples of areas where risks are Qm\ hly identified in
an organisation

e outline the purpose and key elements of cur
management standards K

e outline the legislative and regulatory context of t{‘@
organisation in relation to risk management A /

e describe the organisation's auditing requirements relatiA

risk management. \

iires some form of questioning,
e BSBRKS401 Identify risk

Therefore, for BSBRKS401 evidence, the candidate must “outline”,
“give examples” and “describe”.

The first part of the KE for TAEASS501 is:
The candidate must be able to demonstrate essential knowledge

© Sandy Welton
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to effectively complete the task outlined in the elements and
performance criteria of this unit. This includes knowledge of:
e competency-based assessment, including:
e vocational education and training as a competency-based
system
competency standards as the basis of qualifications
the principles of competency-based assessment
assessment which is criterion referenced as distinct from
norm-referenced assessment
\ reporting of competency-based assessment

@Thls is underpinning knowledge required to demonstrate

\ satisfactory performance. It may not be necessary to ask

cagastions, since there is no requirement to “describe” or “outline”.

Otheless, there must be hard evidence demonstrating all of

E - and questioning can support this.

4=

Tk segsment must be mapped to KE
Assessment TheSe g7 the conditions that must be provided when conducting
Conditions the a ssm?

TAEASSSO‘

. Ewden\e must be gathered through the assessment of at least
20 individualgandidates who are enrolled vocational learners.

e Assessors an\j satisfy the requirements for assessors in
applicable vocationalg2ducation and training legislation,
frameworks and/z @ Jdards.

e Assessors of th\Rjrl st hold the TAE50116 Diploma of
Vocational Educa 2 ) aining or the TAE50111 Diploma
of Vocational Educa&\ Training or be able to
demonstrate equival o1 competencies.

The assessment conditions will 8®ys state the qualification

requirements of the assessor, allkg the statement will be:

Assessors must satisfy NVR/A({ Y- Zy SOI requirements
These are the requirements statec& standards for Registered
Training organisations )

More stringent requirements apply to ce ‘dinhnits of competency.

In the case of TAE40116 Certificate IV in Trainiza and
Assessment, the assessor must hold the Di@v equivalent.
A
[~

Example: BSBWHS402 Assist with complial V) HS laws
Assessors must satisfy NVR/AQTF assessor retﬂwts. In
addition, assessors for this unit of competency m %WHS

qualification or equivalent at Diploma level or higherg S

Note: Assessment Conditions do not need to be mapped. / ey
must, however, be complied with in the assessment. R G
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@npanion Volumes
7

Each unit of competency document refers at the e‘;ompanion volume with an internet
b

link. Many of the links in the units are out of date, use they still refer to the Industry
Skills Council (ISC ) websites. Training Packages are noygf®": responsibility of Skills Service
Organisations (SSOs). A

guides for Training Packages can currently be accessed at t w\‘g link
http://companion_volumes.vetnet.education.gov.au/Pages/Ho .%

A\

Government departments and web links change. The above lj ;nsLL'Jrrent in May
! 2016. Although the locations of companion may change, the;bo still be

accessible through an internet search.

There is at least one companion volume for each Training Px@ The implementation

The implementation guide for TAE version 2 states: Oa

e information relevant to all training packages
e specific information and advice about the history, structure, key features and ap®ication
of the TAE Training and Education Training Package.

This TAE Training and Education Training Package Implementation Guide pro\vidxh /t

The Appendices section is provided as a separate document and contains:
o lists of qualifications, skill sets and units of competency
e mapping information for qualifications, skill sets and units of competency.
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@gh much of the information in the companion volumes is general, and you will already

Wawarze of the requirements, you should always ensure that you have read the companion
V\/\ for any Training Package where you design or conduct assessment.

TheN\' yiten several volumes that provide detailed information which will inform the
assess\ acess

Examples\
CHC Community g@®:vices Companion Volumes

e CHC @g Strategies_Guide_2015_R3.pdf

CHC Aonr" Cert_lll_and_Diploma_Early_Childhood_Education_Mapping.pdf
CHC_Ass »\\ Strategies_Guide_2015_R3.pdf
CHC Imple pntation_Guide R3.pdf
CHC_Knowledge > August_2015_R3.pdf
CHC and HLT Lcement_Guide_ReIease_Z.0_December_2015.pdf
112

CHC and HLT F #@Asked_Questions.pdf

RIl Resources and Infrastru\cnt( "10:gstry Training Package Companion Volumes
e RII_Companion Volu piementation Guide_V9.pdf
RII_Companion Vqume\wpI thation Guide_V10.pdf
RII_Companion Volume_| s=sation Guide_V11.pdf
Companion volume_Range e®conditions V4.pdf
Foundation Skills Companion Volume_FINAL_Feb2015.pdf
RII_Companion Vqume_FoundatiXSkills_VS.pdf
RII_Companion Volume_Ilmplementaion Gyide V12.pdf

2013_SkillsDMC_RII_Companion Voluiz S
2013 _ SkillsbMC_Companion volum ’ of conditions.pdf

The superseded Training Package format@d a Range Statement in each unit
of competency which helped clarify the meaning of gms in the Performance
Criteria. For some Training Packages, you WI|| P’ ie Range Statements in a
companion volume.

[>
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@

zi o ([HE BALANCE OF THIS LEARNING GUIDE HAS BEEN DELETED
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